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100-Day Plan

Use this booklet to help you work independently to practice the subject specific 
content and skills you have learnt at school.

Regular practice and retrieval is very important to help you remember key facts and 
skills. Revising material you have already learnt in small chunks will help with your 
revision for assessments. It will also help you to achieve your lesson goals and ensure 
you are working towards being the best you can be.

The subjects you will be working through are:
Geography, History and MFL.

Each week you will be set 3 independent learning tasks. You need to complete them 
in your own time. In school you will go through the answers and think about what 
you feel you have learnt from the activity.

This booklet and your independent learning exercise book should be kept in your zip 
wallet and brought to school every day.

Alongside this booklet there is a menu of enrichment activities that you can choose 
to complete if you wish. They are all activities either related to work you are doing in 
school or the world around us. If you complete these your teachers will give you 
merits towards the house cup.
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Subject Goals

Use your subject goals to help you challenge yourself. You should aim for 
your bronze goal as a minimum, and then challenge yourself to work 
towards your silver, gold or platinum.

Subject Bronze Silver Gold Platinum

Geography

History

MFL
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Academic Coaching Record:   (Geography)

Work Title What went well and why it was 
successful

What I will do differently next 
time:

1. 
Urbanisation

2. 
Urbanisation

3. 
Urbanisation

4. 
Sustainability

5. 
Sustainability 
& Renewable 

energy

6. 
Sustainability 
& Renewable 

energy

7. 
Sustainability 
& Renewable 

energy

Use the coaching record to help you reflect on how you worked towards the 
tasks. Which ‘therapy’ activities really helped, which ones did you not find 
useful?
This will help you know which revision techniques work best for you when it 
comes to assessment revision. 
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Academic Coaching Record:   (History)

Work Title What went well and why it was 
successful

What I will do differently next 
time:

The British 
Empire

India and The 
British Raj

The Slave 
Trade

The Abolition 
of Slavery

The Causes of 
the Industrial 

Revolution

Living 
Conditions in 
the Industrial 

Revolution

Working 
Conditions in 
the Industrial 

Revolution

Use the coaching record to help you reflect on how you worked towards the 
tasks. Which ‘therapy’ activities really helped, which ones did you not find 
useful?
This will help you know which revision techniques work best for you when it 
comes to assessment revision. 
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Academic Coaching Record:   (French/Spanish)

Work Title What went well and why it was 
successful

What I will do differently next 
time:

Use the coaching record to help you reflect on how you worked towards the 
tasks. Which ‘therapy’ activities really helped, which ones did you not find 
useful?
This will help you know which revision techniques work best for you when it 
comes to assessment revision. 

6



Complete subject 
checklists and extra 

information
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Subject Information

Subject Topics covered during 100 
days

Assessment 
date

Resources that may be 
helpful

Geography
Urbanisation
Mega Cities
Sustainability

BBC Bitesize
Oak Academy
Cool Geography

History
British Empire
The Transatlantic slave trade
The Industrial Revolution

The British Empire overview -
The British Empire - KS3 History
The transatlantic slave trade -
KS3 History - BBC Bitesize
The Industrial Revolution - KS3 
History - BBC Bitesize

MFL

Food (likes, dislikes and why) 
Mealtimes
Christmas in Australia (French)
Numbers 1-100
Family with a description
Clothes
Frequency and when

BBC Bitesize
https://www.wordreference.com
https://www.spanishdict.com
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Year 8 History Checklist 1
Topic R A G Therapy? Test?

British Empire
• What is an empire?
• Describe reasons why Britain wanted an empire
• Identify key colonies and resources in the British Empire
• Why was India was so important to Britain?
• The Indian Mutiny of 1857
• Impact of British rule on India
Transatlantic Slave Trade
• The Transatlantic slave trade
• Life for enslaved African people
• The abolition of slavery in Britain
• The abolition of slavery in America
The Industrial Revolution
• The factors that caused the industrial revolution
• The agricultural revolution
• The growth of towns between 1750 and 1900
• Living conditions in towns and cities
• The change in working from 1750 to 1900
• Working conditions in the factories
• Improvements in working and living conditions

Useful Links:

British Empire The British Empire overview - The British Empire - KS3 History - homework 
help for year 7, 8 and 9. - BBC Bitesize

Transatlantic Slave 
Trade

The transatlantic slave trade overview - The transatlantic slave trade - KS3 
History - homework help for year 7, 8 and 9. - BBC Bitesize

Industrial revolution The Industrial Revolution - KS3 History - BBC Bitesize
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Year 8 Geography Independent Learning Check List
Topic R A G Therapy? Test?

Urbanization
• What is urbanization? 
• How does urbanization vary across the world? 
• How has urbanization changed over time? 
• What is a push factor? 
• What is a pull factor? 
• Why do people move from rural areas? 
• What is a megacity?
• Where in the world are the megacities? 
• What is sustainability?
• What examples are there of the UK attempting 

to be more sustainable?
• What is renewable energy? 

• What can we do to be more sustainable? 

• Is there any answer to the climate change crisis? 

Useful Links:

Cool Geography 
Online

Urbanisation (coolgeography.co.uk)

BBC Bitesize Urbanisation - KS3 Geography - BBC Bitesize

BBC Teach Geography | KS3 | Rapid Urbanisation | BBC Teach - YouTube
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Independent 
Learning Tasks
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GEOGRAPHY
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Therapy 
As countries become wealthier, they tend to become more 
urbanised. In LICs, more people still live in the countryside. In 
NEEs, around half of the population now live in cities. In both 
types of country, the percentage of those living in cities is 
increasing.
Eight of the top ten most populous cities in the world are now 
found in LICs and NEEs. These are all megacities that are still 
growing. Examples include Delhi in India, Shanghai in China, 
Cairo in Egypt and Lagos in Nigeria.
Cities in high-income countries (HICs) have grown over a long 
period of time. Cities in HICs grew during and after the 
Industrial Revolution. Population growth in HIC cities is now 
lower and some are even experiencing population decline.
Cities in HICs grew outwards along radial routes. The oldest 
parts of a city are found in the centre.

URBANISATION – Why does urbanisation vary? R A G

What is urbanisation? 

How has urbanization changed over time? 

Independent Learning – Geography: No. 1– Urbanisation

Diagnosis (D):

Study the graph below, which shows the 
percentage of urban and rural population in 

the UK from 1800 to 2000.
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What percentage of the population lived in urban areas in:

1800 _____________
1850 _____________
1900 _____________
1950 _____________
2000 ____________

Describe how the percentage of people living in urban area if 
the UK has changed since 1800.

____________________________________________________

Test

Not using the information, answer the following questions. 
Once you have completed this go back and use the spare box 

to mark or correct your answers. 

What is 
urbanisation?

Where are cities 
often located? 
Why?

What happens as 
cities become 
wealthier? 

When did HIC cities 
grow? 

List 3 push factors 
for rural-urban 
migration.

List 3 pull factors 
for rural-urban 
migration. 

Using the graph 
why has there been 
an increase in UK 
urban populations? 

Question Test Correction 
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A push factor is something that makes people want 
to migrate away from a place.

A pull factor is something that attracts people to 
move to a new place.

Independent Learning – Geography: No. 2 – Urbanisation

Diagnosis (D): URBANISATION – Why does urbanisation vary? R A G

What is a push factor? What is a pull factor? 

Why do people move from rural areas to the city?

Watch the following video: 

https://www.youtube.com/watch?v=2yXCtIamjPM

Complete the word fill using the words given at the bottom. 

Rural to urban migration is the result of ____ and ____ factors. A pull factor is reasons why people 

move to an area such as……………... On the other hand, ……………… are reasons that people move 

away from an area. The people that migrate into the towns are generally _____ and this results in 

high levels of _______ ________. The high proportion of young adults results in relatively high 

levels of ______. Falling _____ _____ due to improved _______ ____ mean more babies are born 

than people dying, which fuels the increase in the urban population.

Birth rate 

Death rate

Healthcare 

Young/working aged people 

Push

Pull 

Therapy 

16

https://www.youtube.com/watch?v=2yXCtIamjPM


Test

Grade 6-7: can you group the push factors into the following? Draw a symbol 
next to each.

Social reasons (these are about people)
Economic reasons (these are about money)

Grade: 8-9 Are there more push or pull factors and what is the reason for this?

Why do people move from Cornwall to London? 

Task (Grade 1-5) – read each of the boxes and decide whether it is a 
‘push’ factor or a ‘pull’ factor for moving from Cornwall to London.

Push Factor =
Pull Factor = 

There is a wider 
range jobs e.g. 

doctors and 
bankers. 

There is a great 
range of services 
e.g. hospitals and 
schools nearby. 

There are no 
universities nearby 
so you cannot get 

a degree. 

Family members 
have already 

migrated to the 
city.

There is a wider 
range of 

entertainment e.g. 
cinemas and sports 

stadiums.

There is a wider 
range of housing 
for people e.g. 

flats, apartments 
etc.

There isn’t much 
to do in the winter 
in rural areas e.g. 
cinemas may be 

far away.

There are better 
transport 

connections e.g. 
international 

airports. 

Poor transport 
links e.g. lack of 

bus routes.

Hospitals and 
schools may be far 

away.

There are 
universities to get 

a degree.

There are a range 
of local and 

national shops.

Jobs are generally 
better paid. 

There is a limited 
range of shops –
most are local.

Some jobs do not 
pay very much. 

There is a limited 
range of housing 

e.g. not many 
apartments. 

17

https://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwiVhbfcy5PgAhUkBWMBHUk0Ah4QjRx6BAgBEAU&url=https%3A%2F%2Fen.m.wikipedia.org%2Fwiki%2FFile%3AFlag-map_of_Cornwall.svg&psig=AOvVaw18Q3XbU2aL1pGAoqUX6OwB&ust=1548871930194750
http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwiMmMfry5PgAhXl8eAKHYsNBmwQjRx6BAgBEAU&url=http%3A%2F%2Fwww.clker.com%2Fclipart-london-skyline-30.html&psig=AOvVaw0H33nxKoplIinp41I-6BbJ&ust=1548871960671156


Independent Learning – Geography: No. 3 – Urbanisation

Diagnosis (D): URBANISATION – What is a megacity? R A G

Where are the highest rates of population growth in the 
world? 

When do megacities occur? 

Therapy
The world's population is growing rapidly and reached 7.9 

billion people in 2022. The highest rates of population growth 
are occurring in emerging and developing countries (EDCs) 

and low-income developing countries (LIDCs), such as Niger, 
Bahrain and Equatorial Guinea. Some countries are 

experiencing population decline, for example Japan, Russia 
and Romania but their cities are still growing and changing.

Today more than 55% of the world's population live in urban 
areas.

Cities are large urban settlements. The number of cities with 
over 10 million people is increasing. These are called 

megacities. In 1950, there were only two megacities - New 
York and Tokyo. Today, there are at least 33 - mostly in the 

LIDCs and emerging and developing countries (EDCs) in Asia, 
Africa and Latin America. By 2030, there will be more than 

40.

A world city is a globally important city, like London or Tokyo, 
which has an economic or cultural status that is recognised 

above other cities.

Task 1: Using the map – name 5 megacities
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Test (Grades 1-5)

Read the information below and write in the missing words.

Megacities have a population of over _____ million people. 
There are around _____ cities which qualify as megacities. 
Megacities are not necessarily the ___________ of the country. 
The continent with the most megacities is ________. Megacities 
are located in places with specific characteristics such as having 
a ________, being near the _________, having a supply of 
natural _________ and having good industries.

Grade 6–7: Can you use an example of a mega city and explain 
why it is located there?

Grade 8-9: Can you go back through the gap fill and add extra 
key geographical terminology to make this a grade 9 answer?

resources Asia port 
10 capital 30 coast
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Independent Learning – Geography: No. 4 – Sustainability

Diagnosis (D): URBANISATION – Can the UK be more sustainable? R A G

What does sustainability mean? What is sustainable 
transport? 
What examples are there of the UK attempting to be more 
sustainable? 

Therapy – Read to know more.
Read the article and then answer the questions. 

Bristol makes moves to be first UK city to ban diesel cars
Clean Air Zone plans for the city are being mooted to arrive in March 

2021

October 30, 2019 By Liam Geraghty.

Bristol is leading the charge to axe diesel cars after announcing plans to banish 
polluting vehicles by March 2021.
The city has been something of an innovator when it comes to green issues as we 
have pointed out in the past with their own council-owned energy company and 
their pioneering use of poo-powered buses.
The next step is for all privately owned diesel vehicles to be forced to steer clear of 
the city while non-compliant commercial vehicles like buses, taxis, HGVs and LGVs 
will be force to pay a charge.
If approved by the council’s cabinet, the plans will make Bristol the first city in the 
UK to take a bold step like this one. The Clean Air Zone plan will deliver “the fastest 
possible improvement in air quality against targets for nitrogen dioxide legal limits” 
say council chiefs. 
Mayor of Bristol Marvin Rees reckons that the measures – along with beefing up 
public transport offerings – are integral to meet his pledge to reduce the reliance on 
cars and boosting bus usage. “These ambitious plans demonstrate our commitment 
to tackling air pollution so we meet legal limits within the shortest time, without 
disproportionally affecting citizens on lower incomes which would happen with a 
blanket approach to charging vehicles,” he said.
“Protecting the most vulnerable people from pollution is central to these plans and 
we have ensured that all impacts have been carefully considered. If approved, 
mitigation measures will support those most affected, especially those living in the 
most deprived communities.”
London has dipped a toe into tackling the air pollution put out by cars with the 
introduction of the congestion charge in 2003 but took matters a step further with a 
London Car Free Day on September 22.
But Bristol City Council’s cabinet will meet on November 5 to decide whether to 
approve the plans, following a city-wide public consultation, before the 
government’s Joint Air Quality Unit will run the rule over the plans if approved.
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Read to know more 
Title of extract 
__________________________________________________________________________________
__________________________________________________________________________________ 

 

Summarise the article/extract in 5 points 

1. ___________________________________________________________________________
___________________________________________________________________________ 

2. ___________________________________________________________________________
___________________________________________________________________________ 

3. ___________________________________________________________________________
___________________________________________________________________________ 

4. ___________________________________________________________________________
___________________________________________________________________________ 

5. ___________________________________________________________________________
___________________________________________________________________________ 

 

Find 5 amazing geographical words 

 
     

 

How does this article relate to sustainable transport? 

___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________ 

What questions would you ask from this article? 

 
1.___________________________________________________________ 
2.__________________________________________________________ 
3. __________________________________________________________ 

Test – Key Geographical skill
Analysing photographs

Grade 1-3: Using the knowledge from this task, add 3 points to each picture to 
describe what they show.

Grade 4-5: Annotate around the photos to explain what methods of sustainable 
transport there are and why they are sustainable.

Grade 6-7: Analyse the photographs and explain which type of sustainable 
transport method is best and why.

Grade 8-9: To what extent do you agree that bike hire is the most sustainable 
method of transport? which method of sustainable transport is most effective 

and why?
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Independent Learning – Geography: No. 5 – Sustainability & Renewable 
energy 

Diagnosis (D):
URBANISATION – What is renewable energy? R A G

What is renewable energy and what are examples of 
renewable energy? 

How many different types of energy are there? 

Therapy
Renewable and non-renewable energy resources
All life on earth is sustained by energy from the sun. Plants and 
animals can store energy and some of this energy remains with them 
when they die. It is the remains of these ancient animals and plants 
that make up fossil fuels.
Fossil fuels are non-renewable because they will run out one day. 
Burning fossil fuels generates greenhouse gases and relying on them 
for energy generation is unsustainable. Hence the need to find 
more renewable, sustainable ways of generating 
energy. Renewable or infinite energy resources are sources of power 
that quickly replenish themselves and can be used again and again.
Some resources can be thought of as both renewable and non-
renewable.

Fill in the gaps in for each definition and then match the key words to 
their definition :

Non – renewable: fuel or energy that will run out eg ……………..

Renewable: fuel or energy that will not run out or we can easily grow 
it again e.g…………………

Sustainable: meeting the needs of today without harming 
tomorrow e.g……………….
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Test 
Grade 1-3: Identify where energy comes from and tick whether it is 

renewable or not
Grade 4-5: Identify whether is not the resource is sustainable. 

Grade 6-7: Identify whether is not the resource is sustainable and 
explain why.

Grade 8-9: Can you create or suggest another type of energy and 
explain why it would be renewable and sustainable?

Name of energy Where the energy 
comes from

Renewable Non renewable Is it sustainable and why?

Solar Sun  

Hydro-electricity

Coal

Oil and gas

Geothermal

Nuclear

Biomass

Wave

Tidal
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41%

22%

18%

11%
8%

Coal Power Stations

Car exhaust

Business

Domestic

Other

Climate Change – Is it too late?
Population Explosion

The world’s population is about 
to hit 7 billion people and 
serious questions are being 
asked about whether Planet 
Earth can sustain them all.

James Gray, from Leicester 
University Climate Change 
Research Team, says ‘All these 
extra people means a dramatic 
increase in carbon dioxide 
(CO2). They will all be driving 
cars, using electricity and 
needing space to live.’

Most of our power still comes 
from coal-fired power stations 
which produce nearly 40% of 
the worlds CO2. Car exhaust 
accounts for another 20%.

In addition the scandalous 
deforestation of the worlds rain 
forests, to accommodate the 
growing population, means less 
CO2 is been absorbed and 
levels continue to rise at an 
unprecedented rate.

Threat from Lack of Awareness
Pierre LaFrange, from the Paris 
Institute of Climate Change, is still 
amazed at the number of people 
who don’t take the threat of 
Climate Change seriously.

‘People don’t seem to be able to 
relate their daily activities to the 
effect they are having on the 
environment’ he said. ‘Every time 
you switch on the TV or drive your 
car on you are creating carbon 
dioxide which is adding to the 
dangerous build up of Greenhouse 
gas in the atmosphere.’

Global Temperature Warning
One of the effects of the build up of CO2 in the atmosphere is the 
Greenhouse Effect. The radiated heat from the sun can no longer 
escape from our atmosphere, trapped by the thick layer of gas.

Marc James, from the MET office, says that the long term effect of 
the build up of Greenhouse gas is a gradual rise in the Earth’s 
surface temperature. 

‘The average yearly temperature of the Earth has risen 1.8°C in the 
last 100 years but the rate that it is rising at is accelerating rapidly. 
We predict that a 6°C rise is possible in the next 100 years which 
would be catastrophic. It would totally change the face of our 
planet.

Can’t Go On Like This
Leading naturalist, Charles Ferre, 
says ‘we cannot go on living our 
lives with our heads buried in the 
sand. The effects of Climate 
Change are all around us for 
anyone to see.’

He cites numerous examples of 
recent effects of Climate Change 
caused by the increase of 
Greenhouse gas. ‘You just have to 
look at the recent flooding in 
Pakistan as an example. These 
floods are becoming increasingly 
common as are a range of other 
natural disasters.

As well as the increase in 
worldwide natural disasters there 
are effects seen at both poles with 
the melting of the ice caps which 
is having a huge effect on wildlife 
and the levels of the oceans. At 
the other end of the scale Africa is 
experiencing some of the worst 
droughts on record leading to 
failing crops and severe famines in 
many countries.

Independent Learning – Geography: No. 6 – Sustainability & Renewable 
energy 

Diagnosis (D):

Therapy. 
Read the fact sheet and then decide whether you think it is too late to reverse climate 

change?

URBANISATION – What is renewable energy? R A G

What is renewable energy and what are examples of 
renewable energy? 

How many different types of energy are there? 
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Test

Statement Fact or Opinion? Why?

Burning fossil fuels creates 
Carbon Dioxide.

I think Sun spots are a 
bigger cause of Global 
Warming than humans.

In 50 years time Scotland could be 
as hot as Africa.

Trees and plants absorb 
Carbon Dioxide and produce 
Oxygen.

There are more weather 
related natural disasters now 
than there were 50 years 
ago.

The USA produces more CO2
per person than any other 
country on Earth.

Climate Change could be a 
positive thing for holiday 
companies around the world.

Loss of habitat caused by 
Climate Change is 
endangering Polar Bears.

Renewable energy doesn’t 
produce CO2. 

In 100 years most of England 
could be underwater.

We all need to change our 
lifestyles now or it will be too 
late to save the planet.

Climate Change: Facts or Opinions?

Identify which of the following statements are facts, and which are opinions. 
How can you find out this information?
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Independent Learning – Geography: No. 7 – Sustainability & Renewable 
energy 

Diagnosis (D): Sustainability and Climate Change – What is the future for 
sustainability? R A G

What can we do to be more sustainable? 

Is there any answers to the climate change crisis? 

Therapy
The purpose of sustainability is to manage resources or run projects or industries, so future 
generations can use the resources too.
With energy consumption rising, it is important that industry, transportation and consumers 
in their homes use energy more efficiently, so that less is wasted. This will also save money 
on fuel bills. We can all help by making changes to our lifestyles and our houses.
Examples of energy efficiency
•Walking, cycling, or using public transport rather than fossil-fuel powered cars.
•Using smaller more energy-efficient cars.
•Reducing the number of aircraft journeys taken (especially short-haul flights).
•Switching off lights, power sockets, phone chargers and TVs when not in use.
•Using energy-efficient light-bulbs and rechargeable batteries.
•Recycling and reusing plastics and oil-based products.
•Insulating house roofs, blocking drafts, using double-glazing and more efficient heating 
systems.
•Considering introducing solar panels or switching to an electricity supplier that 
supplies green electricity.
•Beddington Zero Energy Development is an environmentally friendly housing development 
in Hackbridge, London, England. It is in the London Borough of Sutton, 2 miles north-east of 
the town of Sutton itself. Designed to create zero carbon emissions, it was the first large 
scale community to do so.

Task: Read the information about BedZed and highlight the key information. 
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Test (Grade 1-5 all questions):

Energy resources that, once used, can replenish themselves and can be 
used again and again are called:

……………………………………………………………………………

Energy resources that, once used, cannot be replaced are called:
……………………………………………………………………………

What is another term used to mean non-renewable?
………………………………………………………………

Name an energy sources that is NOT a renewable source of energy?
………………………………………………..

One aim of sustainability is:…………………………………
………………………………………………..

What is an example of energy efficiency? 
………………………………………………

What features does BedZed have that make it sustainable? 
…………………………………………………………………………………..

What is BedZed Built from? 
…………………………………………………………………………………….

What is BedZed’s target for reduction in fossil fuels? 
…………………………………………………………….

Grade 6-7: In your opinion does BedZed face more 
opportunities or challenges to combat climate change?

Grade 8-9 In your opinion how far does BedZed go to 
combat climate change and is it possible to have this on a 
larger scale?
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HISTORY
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History 1 – The British Empire

Source A: The British Empire in 1914

Diagnosis (D):
Topic R A G
What is an empire?
Describe reasons why Britain wanted an empire
Identify key colonies and resources in the British Empire

Therapy (T):

1: What is an Empire? 

An Empire is a group of countries, people or land that is controlled and ruled by one 
powerful country. or ‘mother ‘ country. The places controlled by the Mother country are 
called colonies.  The British Empire, at its largest, covered 13 million square miles or 22% of 
the world! It controlled over 450 million people or 1/5 of the world’s population. It was said 
the sun never set on the British Empire.

It began in 1497 When Henry VII asked John Cabot, an Italian explorer to find new lands for 
England. It really took off in the 16th Century under Queen Elizabeth with British forces 
establishing trading posts oversees and grew all the way through to the 20th Century.

Britain gained its empire through force, discovery and trade.  If Britain won a war against 
another country it would often take its colonies. Canada and the West Indies became 
British colonies after Britain won a long war against France. Australia was claimed for 
Britain by the explorer Captain James Cook, and became a penal (prison) colony until 1870. 
India and parts of Africa were slowly taken over as a result of trade.

2: Why did Britain want an Empire? 3: Key colonies and their resources:

• To get valuable raw materials and 
riches

• So Britain could sell goods to the 
colonies and make money

• To become a more powerful country
• To spread its ideas , beliefs and 

Christianity

• Australia: prison colony 1788 - 1870. Gold 
discovered in 1850

• Canada: Fur
• Caribbean:  Sugar, rum
• India: Cotton, silk, spices, tea, indigo, rubber
• South Africa: gold, diamonds
• Nigeria, Gold Coast: enslaved persons
• British Guiana: gold, minerals 30



Therapy (T):

Using the information on the other page, please make a revision resource from the options 
below to consolidate your knowledge and help you remember . Keep these safe. These 
resources will help you revise for your topic and end of year assessments. Whichever task 
you choose, make sure you cover the diagnosis topics:

• What is an empire?
• Why Britain wanted an empire
• Key colonies and their resources

Option one: Create a set of flash cards with questions on one side and answers on the 
other. Can you make links between the cards?

Option two: Summarise the Therapy information into a spider diagram / mind map – use 
some pictures to dual code your notes.

Option three: Dual Code the knowledge above. This means for each area within this topic 
you will create a visual aid to help you to remember the information.

Option four: Quizzing. Create practice questions on a topic. Swap your questions with a 
partner and answer or get someone in your house to quiz you.

Testing (T):

Now that you have gone back through the history we have covered in class and practiced it
through the Therapy stage, have a go at the questions below. Please answer the questions
in full sentences. You should test your knowledge and attempt the questions without
looking at the information on the other page.
The grades are there to help you achieve your goals, however you should challenge yourself
to answer as many questions as you can!

Grade 1-3
Q1: What is an Empire?
Q2: How did Britain gain an empire?
Q3: Which colonies provided enslaved people? What would they be wanted for?

Grade 4-6
Q1: Why did Britain want an empire?
Q2: Name three of the main colonies of the British Empire.
Q3: Which of the colonies was the most valuable to Britain? Explain

Grade 7-9
Q1: Why would Britain take colonies from other countries after defeating them in war?
Q2: Why do you think it was said that the sun never set on the British Empire?
Q3: Why do you think Britain sent it’s prisoners to Australia in the 18th and 19th Centuries? 31



History 2 – India and the British Raj
Diagnosis (D):

Topic R A G
Why was India was so important to Britain?
The Indian Mutiny of 1857
Impact of British rule on India

2: The Indian Mutiny of 1857: thousands of Indians rebelled against British rule because…..
A new Enfield rifle was 

introduced that used cartridges 
greased with cow and pig fat. 

This offended  Hindu and 
Muslim sepoys

85 sepoys who rebelled against 
the use of the new cartridges 

were treated harshly and given 
jail sentences of 10 years each

No Indians were employed in 
senior jobs in India such as 

judges or army officers

Many Indians feared that 
traditional Indian religions such 
as Hinduism, Islam and Sikhism 

would be replaced by 
Christianity

The British did not respect or 
understand Indian traditions 

and customs

The British wanted to build an 
empire to increase power. They 
thought they were superior to 

the Indians

3: The impact of British Rule in India:
POSITIVE IMPACT NEGATIVE IMPACT

Railways
24,000 miles of railways in India were built. 

This allowed Indians to travel and trade.

Famines
Famine hit British India many times. During the 
Great Famine of 1876-8, over 5 million Indians 

died. The British did not provide food. The 
Viceroy, Lord Lytton, believed in Social 

Darwinism: the idea that the human race grew 
stronger when weak people died out, allowing 

the strong to survive.

Health
The British introduced medicines (eg quinine to 

stop malaria) and started a vaccination
programme against small pox. Indian life 

expectancy increased by 11 years
Education

The British built schools and universities in 
India. Some Indians were able to continue their 

education in England.

Self-Government
The British promised the Indians that they 

would eventually allow them to control their 
own country, but they kept breaking that 
promise. Mahatma Gandhi campaigned 

peacefully for Indian independence but the 
British responded brutally, gunning down 400 

of Gandhi’s followers in the 1919 Amritsar 
Massacre.

Irrigation
The British introduced irrigation systems which 
meant that more land could be farmed. There  
was 8 times  as much irrigated land in 1947 as 

in 1857.

1: Why was India so important to Britain ? 

India, with its huge population and wealth of raw materials, was viewed as the most important 
colony of them all. It was known as the “jewel in the crown.” The raw materials found in India 
- tea, cotton, rubber, spices, indigo, silk - were essential for Britain’s factories and wealth. 

British traders set up the East India Company in 1600 to protect the supply of these goods,  
and gradually took control of India from the Indian princes of the Mughal Dynasty. The East 
India Company’s trading posts at Surat, Madras, Bombay and Calcutta turned into major cities 
and were the key to Britain gaining control of India. At first the relationship between the British 
and the Indians was good. But later the Company had its own army and navy and used them 
against the various rulers of India. Over the following decades, most of India came under 
control of the Company. After the Indian Mutiny in 1857, rule by the East India Company 
ended and Britain took over. The person in charge was the Viceroy. From 1858 until 1947, 
8,000 British officials ruled over 300 million Indians. This period was known as the British Raj. 

Therapy (T):
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Therapy (T):

Using the information on the other page, please make a revision resource from the options 
below to consolidate your knowledge and help you remember . Keep these safe. These 
resources will help you revise for your topic and end of year assessments. Whichever task 
you choose, make sure you cover the diagnosis topics:

• Why was India so important to Britain?
• The Indian Mutiny of 1857
• The impact of British rule in India

Option one: Create a set of flash cards with questions on one side and answers on the 
other. Can you make links between the cards?

Option two: Summarise the Therapy information into a spider diagram / mind map – use 
some pictures to dual code your notes.

Option three: Dual Code the knowledge above. This means for each area within this topic 
you will create a visual aid to help you to remember the information.

Option four: Quizzing. Create practice questions on a topic. Swap your questions with a 
partner and answer or get someone in your house to quiz you.

Now that you have gone back through the history we have covered in class and practiced it
through the Therapy stage, have a go at the questions below. Please answer the questions
in full sentences. You should test your knowledge and attempt the questions without
looking at the information on the other page.
The grades are there to help you achieve your goals, however you should challenge yourself
to answer as many questions as you can!

Grade 1-3
Q1: What resources did India provide Britain?
Q2: What was the British Raj? 
Q3: Describe one positive and one negative impact of British rule in India

Grade 4-6
Q1: Why was India known as the  ‘Jewel in the crown’?
Q2: Why was the East India Company set up?
Q3: Explain one of the reasons for the Indian mutiny in 1857

Grade 7-9
Q1: Why did the relationship between Britain and India deteriorate over time?
Q2: Explain two reasons why the Indian Mutiny of 1857 took place. 
Q3: To what extent was British rule a good thing in India? Explain your answer.

Testing (T):
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History 3 – The Slave Trade
Diagnosis (D):

Topic R A G
The Transatlantic slave trade

Life for enslaved African people

2: Life for enslaved African people
Once they arrived in the Americas, enslaved Africans were washed and oiled to make them look 
appealing to buyers and then sold at auction and transported to work on plantations in the 
fields or as domestic house workers. Families were often separated. Plantations were estates 
where crops such as coffee, sugar, and tobacco were grown. Field work was very hard, with 18 
hour days and brutal punishments. Enslaved house workers cooked, cleaned and looked after 
children of the families who enslaved them. Enslaved women were vulnerable to sexual abuse.

Most enslaved people lived in wooden shacks with mud floors, with up to as many as 15 people 
sharing 1 room. There was no furniture and old rags would be used to make beds. 

Enslaved workers who tried to escape were severely punished. Despite this, acts of resistance on 
plantations  were common, such as running away, breaking tools, working slowly and burning 
crops. Many enslaved Africans were willing to risk punishment rather than remain a slave.

1: The Transatlantic Slave Trade: 

Britain first began transporting enslaved African people in 1562, when Elizabeth I gave John 
Hawkins, an English naval commander, the permission to do so. The slave trade made a great 
deal of profit for those who sold and exchanged enslaved African people. These were people 
who had been forcibly captured, had their freedom taken away then sold to be forced to work 
for no money. Therefore, the traders often ignored the fact it was inhuman and unfair. At least 
12 million Africans were taken to the Americas as enslaved persons between 1532 and 1832 
and at least a third of them in British ships. 

For the British slave traders, it was a three-legged journey called the 'triangular trade': West 
African enslaved people were exchanged for trade goods such as brandy and guns. They were 
then taken via the ‘Middle Passage’ across the Atlantic for sale in the West Indies and North 
America. Conditions of the Middle Passage were brutal: cramped conditions; no sanitation; 
men and women separated. Many Africans did not survive the journey.  Finally, a cargo of rum 
and sugar taken from the colonies, was taken back to England to sell. 

The Triangular trade

Cross 
section 
of a 
slave 
ship

Therapy (T):
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Therapy (T):

Using the information on the other page, please make a revision resource from the options 
below to consolidate your knowledge and help you remember . Keep these safe. These 
resources will help you revise for your topic and end of year assessments. Whichever task 
you choose, make sure you cover the diagnosis topics:

• The transatlantic slave trade
• Life for enslaved African people

Option one: Create a set of flash cards with questions on one side and answers on the 
other. Can you make links between the cards?

Option two: Summarise the Therapy information into a spider diagram / mind map – use 
some pictures to dual code your notes.

Option three: Dual Code the knowledge above. This means for each area within this topic 
you will create a visual aid to help you to remember the information.

Option four: Quizzing. Create practice questions on a topic. Swap your questions with a 
partner and answer or get someone in your house to quiz you.

Testing (T):

Now that you have gone back through the history we have covered in class and practiced it
through the Therapy stage, have a go at the questions below. Please answer the questions
in full sentences. You should test your knowledge and attempt the questions without
looking at the information on the other page.
The grades are there to help you achieve your goals, however you should challenge yourself
to answer as many questions as you can!

Grade 1-3
Q1: How many Africans were transported to America between 1532 and 1832?
Q2: Describe the three parts of the ‘triangular trade’.
Q3: What is a plantation?

Grade 4-6
Q1: Explain the meaning of the word ‘enslaved’.
Q2: Why didn’t many enslaved Africans survive the ‘Middle Passage’?
Q3: Explain two examples of resistance on plantations.
.

Grade 7-9
Q1: Explain why the slave trade was inhuman and unfair.
Q2: Explain what life was like for enslaved men and women on a plantation
Q3: Why were many enslaved workers willing to resist, despite severe punishment? 35



History 4 – The Abolition of Slavery
Diagnosis (D):
Topic R A G
The abolition of slavery in Britain

The abolition of slavery in America

2: The abolition of slavery in the USA:
The USA abolished slavery on the 31st January 1865. It was known as the 13th Amendment, and 
it declared that all people in the United States were free. However, the abolition of slavery was a 
huge issue in America for the following reasons:
Economics - Southern slave owners feared the 
loss of their slave labour force. The northern 
states were going through an industrial 
revolution and were willing to pay people to 
work in their factories, but the south depended 
on slaves and was against the end of slavery.

Key Individuals - Abraham Lincoln was elected 
as president of the United States in 1860. He 
had spoken out against slavery and the South 
feared he would try to end slavery. 

Politics - Eleven states decided to leave the 
Union to form their own separate nation called 
the ‘Confederate States of America’. This 
resulted in the outbreak of the American civil 
war 

The underground railway – this was a network 
of people who would help enslaved people 
who had escaped  to places of safety in the 
Northern states. They set up safe houses and 
provided food and assistance.

1: The Abolition (ending) of Slavery in Britain:

Many people, including plantation owners and traders, profited greatly from the slave trade 
and were keen for it to continue. British cities, banks and businesses also developed as a result 
of the money made from the slave trade. However, over time, people came to believe that 
slavery was wrong. The ending of the transatlantic slave trade in Britain was achieved in 1807. 
The Slavery Abolition Act was passed in 1833, which made slavery illegal anywhere in the 
British Empire. This was due to a number of contributing factors:

Public Opinion: Public 
opinion in Britain turned 
against the inhuman slave 
trade and put pressure on 
the government to abolish 
the slave trade.

Unprofitable: The slave trade 
was becoming unprofitable 
due to the cost of enslaved 
people running away; 
rebellions; and enslaved 
people refusing to work. 
Losing money meant slave 
traders were less interested 
in continuing the slave trade.

Abolitionists: People such as 
Olaudah Equiano,  William 
Wilberforce and Thomas 
Clarkson campaigned and 
argued for the abolition of 
the slave trade.

Resistance and rebellion: 
Enslaved people attempted 
many rebellions. The 
Maroons in Jamaica were 
enslaved people who fought 
against their British masters. 
The Haitian revolution is the 
only successful rebellion by 
enslaved people in history.

William Wilberforce: a 
British MP who campaigned 
to end the slave trade in 
parliament, introducing a bill
every year between 1789-
1806. He lost his first vote 
163 votes to 88, be he 
refused to give up.

Olaudah Equiano: a formerly 
enslaved African who wrote a 
book and gave speeches to 
show people the horrors of 
slavery. He challenged the 
racist ideas that enslaved 
Africans were inferior to 
white British people.

Therapy (T):
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Therapy (T):

Using the information on the other page, please make a revision resource from the options 
below to consolidate your knowledge and help you remember . Keep these safe. These 
resources will help you revise for your topic and end of year assessments. Whichever task 
you choose, make sure you cover the diagnosis topics:

• The abolition of slavery in Britain
• The abolition of slavery in America

Option one: Create a set of flash cards with questions on one side and answers on the 
other. Can you make links between the cards?

Option two: Summarise the Therapy information into a spider diagram / mind map – use 
some pictures to dual code your notes.

Option three: Dual Code the knowledge above. This means for each area within this topic 
you will create a visual aid to help you to remember the information.

Option four: Quizzing. Create practice questions on a topic. Swap your questions with a 
partner and answer or get someone in your house to quiz you.

Testing (T):

Now that you have gone back through the history we have covered in class and practiced it
through the Therapy stage, have a go at the questions below. Please answer the questions
in full sentences. You should test your knowledge and attempt the questions without
looking at the information on the other page.
The grades are there to help you achieve your goals, however you should challenge yourself
to answer as many questions as you can!

Grade 1-3
Q1: What does abolition mean?
Q2: Who were Olaudah Equiano and William Wilberforce?
Q3: When was slavery abolished in America? How?

Grade 4-6
Q1: What was the Slavery Abolition Act? When was it signed?
Q2: Explain two reasons why slavery was abolished in Britain.
Q3: How did the Underground Railway help enslaved people?

Grade 7-9
Q1: Explain why slavery had become unprofitable by the 19th Century.
Q2: Which was the most significant reason why slavery was abolished in Britain? Explain.
Q3: Explain why the abolition of slavery was a big issue in America. 37



History 5 – The Causes of the Industrial Revolution
Diagnosis (D):

Topic R A G
The factors that caused the industrial revolution

The agricultural revolution

2: The Agricultural Revolution:
Agricultural Revolution increased the amount of food grown and allowed more people to leave 
the countryside & move to towns. Over the period 1700 to 1850 farming output almost doubled. 
• Strip farming  which had been used for centuries was replaced by enclosure - open land was 

divided up into field that were enclosed by hedges or fences. 
• In 1738 Charles ‘Turnip' Townshend introduced the turnip and the Norfolk four-course 

rotation of wheat , turnips, barley, clover onto his farm. 
• From 1760 Robert Bakewell used selective breeding to develop the New Leicester sheep. 
• Jethro Tull developed the ‘Seed Drill’ which made seed planting more quicker and more 

efficient, replacing sowing of seeds by hand.
• Arthur Young wrote about the new methods, which led to more farmers adopting them

1: The causes of the Industrial Revolution:

Historians believe there are around six factors that caused the Industrial Revolution. These six 
factors were population, empire, agriculture, factories, power and transport. Each of these 
factors were connected and contributed to the development and improvement of Britain 
during the time that is described as the Industrial Revolution. 

Therapy (T):
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Therapy (T):

Using the information on the other page, please make a revision resource from the options 
below to consolidate your knowledge and help you remember . Keep these safe. These 
resources will help you revise for your topic and end of year assessments. Whichever task 
you choose, make sure you cover the diagnosis topics:

• The factors that caused the Industrial Revolution
• The agricultural revolution

Option one: Create a set of flash cards with questions on one side and answers on the 
other. Can you make links between the cards?

Option two: Summarise the Therapy information into a spider diagram / mind map – use 
some pictures to dual code your notes.

Option three: Dual Code the knowledge above. This means for each area within this topic 
you will create a visual aid to help you to remember the information.

Option four: Quizzing. Create practice questions on a topic. Swap your questions with a 
partner and answer or get someone in your house to quiz you.

Testing (T):

Now that you have gone back through the history we have covered in class and practiced it
through the Therapy stage, have a go at the questions below. Please answer the questions
in full sentences. You should test your knowledge and attempt the questions without
looking at the information on the other page.
The grades are there to help you achieve your goals, however you should challenge yourself
to answer as many questions as you can!

Grade 1-3
Q1: What were the six factors that caused the Industrial Revolution?
Q2: How did the population of Britain change between 1750 and 1900?
Q3: What was enclosure? What did it replace?

Grade 4-6
Q1: Why did the growth in population in Britain a cause of the Industrial Revolution?
Q2: How did the development of factories help the Industrial Revolution?
Q3: Why was the development of the seed drill important to the Agricultural Revolution?

Grade 7-9
Q1: Explain how the British Empire was a factor in the Industrial Revolution.
Q2: Explain why the development of steam power was important Industrial Revolution.
Q3: Why was the Agricultural Revolution  important for the Industrial Revolution? 39



History 6 – Living conditions in the Industrial revolution
Diagnosis (D):

Topic R A G
The growth of towns between 1750 and 1900

Living conditions in towns and cities

2: Reasons for poor living conditions in the towns and cities:
Pollution: coal was used to
heat houses, cook food and
heat water to produce steam
to power machines in factories.
The burning of coal created
smoke, which led to terrible
pollution in the cities.

Overcrowding: due to large 
numbers of people moving to 
the cities, there were not 
enough houses for all these 
people to live in. Low wages 
and high rents caused families 
to live in as small a space as 
possible. Sometimes whole 
families lived in one room.

Disease: typhus, typhoid,
tuberculosis and cholera all
existed in the cities of England.
Cholera reached England for
the first time in 1830, and
there were further major
epidemics in 1832 and 1848.
Overcrowding, housing of a
low standard and poor quality
water supplies all helped
spread disease.

Waste disposal: gutters were
filled with litter and the streets
were covered in horse manure,
collected by boys to sell to
farmers. Human waste was
discharged directly into the
sewers, which flowed straight
into rivers. In London,
Parliament had to stop work
because the smell from the
Thames became too much.

Poor quality housing: houses
were built very close together
so there was little light or fresh
air inside them. They did not
have running water and people
found it difficult to keep clean.
Houses often suffered from
damp due to their thin walls
and roofs made out of cheap
materials. Many households
had to share a single outside
toilet that was little more than
a hole in the ground.

Lack of fresh water: people
could get water from a variety
of places, such as streams,
wells and stand pipes, but this
water was often polluted by
human waste.

1: The growth of towns between 1750 and 1900

In 1750, most people lived in the countryside and only about 15 per cent of the population 
lived in towns. By 1900, 85 per cent of the population lived in towns and cities. This meant that 
there were far more people around to work in new industries but also caused problems 
because many more people needed foods and homes. This also led to an increase in poverty.

By 1900, London had 4.5 million inhabitants. The biggest other towns were Glasgow with 
760,000 inhabitants and Liverpool with 685,000. Manchester and Birmingham had more than 
half a million people each. Much of the population had moved from the South-East to the 
industrialised coalfield areas in the North and the Midlands.

Therapy (T):
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Therapy (T):

Using the information on the other page, please make a revision resource from the options 
below to consolidate your knowledge and help you remember . Keep these safe. These 
resources will help you revise for your topic and end of year assessments. Whichever task 
you choose, make sure you cover the diagnosis topics:

• The growth of towns between 1750 and 1900
• Living conditions in towns and cities

Option one: Create a set of flash cards with questions on one side and answers on the 
other. Can you make links between the cards?

Option two: Summarise the Therapy information into a spider diagram / mind map – use 
some pictures to dual code your notes.

Option three: Dual Code the knowledge above. This means for each area within this topic 
you will create a visual aid to help you to remember the information.

Option four: Quizzing. Create practice questions on a topic. Swap your questions with a 
partner and answer or get someone in your house to quiz you.

Testing (T):

Now that you have gone back through the history we have covered in class and practiced it
through the Therapy stage, have a go at the questions below. Please answer the questions
in full sentences. You should test your knowledge and attempt the questions without
looking at the information on the other page.
The grades are there to help you achieve your goals, however you should challenge yourself
to answer as many questions as you can!

Grade 1-3
Q1: How did the population of towns change between 1750 and 1900?
Q2: Where did many people from the South East move to? Why?
Q3: How would you describe living conditions in the towns and cities? Why?

Grade 4-6
Q1: Explain why more people lived in the towns and cities by 1900 than in 1750.
Q2: Explain how overcrowding affected people lives in the towns.
Q3: Why was there so much pollution in the towns? How did it affect people?

Grade 7-9
Q1: Why do you think living conditions were so poor in the towns and cities?
Q2: Explain the link between disease, overcrowding and poor waste disposal.
Q3: Explain how you could tackle poor living conditions in towns in the 19th Century. 41



History 7 – Working conditions in the Industrial revolution
Diagnosis (D):
Topic R A G
The change in working from 1750 to 1900

Working conditions in the factories

Improvements in working and living conditions

2: Working conditions in the factories:
Long working hours: normal 
shifts were usually 12-14 hours 
a day, with extra time required 
during busy periods. Workers 
were often required to clean 
their machines during their 
mealtimes.

Low wages: a typical wage for 
male workers was about 15 
shillings (75p) a week, but 
women and children were paid 
much less- women earned 
seven shillings (35p) and 
children three shillings (15p). 
Employers preferred to employ 
women and children as they 
were cheaper. Many men were 
sacked when they reached 
adulthood; then they had to be 
supported by their wives and 
children.

Cruel discipline: there was 
frequent "strapping" (hitting 
with a leather strap). Other 
punishments included hanging 
iron weights around children’s 
necks, hanging them from the 
roof in baskets, nailing 
children's ears to the table, and 
dowsing them in water butts to 
keep them awake.

Fines: these were imposed for 
talking or whistling, leaving the 
room without permission, or 
having a little dirt on a 
machine. Some employers 
demanded that their overseers 
raise a minimum amount each 
week from fines.

Accidents: forcing children to 
crawl into dangerous, 
unguarded machinery led to 
many accidents. Up to 40 per 
cent of accident cases at 
Manchester Infirmary in 1833 
were factory accidents.

Health: cotton thread had to 
be spun in damp, warm 
conditions. Going straight out 
into the cold night air led to 
many cases of pneumonia. The 
air was full of dust, which led 
to chest and lung diseases and 
loud noise made by machines 
damaged workers' hearing.

1: The change in working from 1750 to 1900

In 1750, the most important work was farming. Industries were all small scale, in people’s 
homes or small workshops. Power was provided by water, horses or humans. 

By 1900. the most important industries were coal, iron, steel and textiles. Most industry was 
now based in factories. Steam power was used in most factories and industries.

3: Improvements in working and living conditions:

• 1832 - Factory Act stopped children under the age of 9 working. 
• 1842 - Mines Act stopped women, girls and boys under 10 working below ground in mines. 
• 1847 - Ten Hours Act limited women and young people to working a maximum of 58 hours 

a week. 
• 1890 - Housing of the Working Classes Act set standards for new houses, which led to the 

replacement of slum housing
• From 1860 onwards, workers diets got better, especially after meat began to be imported 

from Australia, New Zealand and Argentina. This improved workers’ health and led to 
greater productivity (more work being done).

Therapy (T):
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Therapy (T):

Using the information on the other page, please make a revision resource from the options 
below to consolidate your knowledge and help you remember . Keep these safe. These 
resources will help you revise for your topic and end of year assessments. Whichever task 
you choose, make sure you cover the diagnosis topics:

• The change in working from 1750 to 1900
• Working conditions in the factories
• Improvements in living and working conditions

Option one: Create a set of flash cards with questions on one side and answers on the 
other. Can you make links between the cards?

Option two: Summarise the Therapy information into a spider diagram / mind map – use 
some pictures to dual code your notes.

Option three: Dual Code the knowledge above. This means for each area within this topic 
you will create a visual aid to help you to remember the information.

Option four: Quizzing. Create practice questions on a topic. Swap your questions with a 
partner and answer or get someone in your house to quiz you.

Testing (T):

Now that you have gone back through the history we have covered in class and practiced it
through the Therapy stage, have a go at the questions below. Please answer the questions
in full sentences. You should test your knowledge and attempt the questions without
looking at the information on the other page.
The grades are there to help you achieve your goals, however you should challenge yourself
to answer as many questions as you can!

Grade 1-3
Q1: What were the most important industries by 1900?
Q2: How would you describe working conditions in the factories? Why?
Q3: When was the Factory Act? What did it do?

Grade 4-6
Q1: Explain the change in working from 1750 to 1900.
Q2: Why did employers prefer women and children as workers?
Q3: Explain how the Houses of the Working Classes Act improved workers lives. 

Grade 7-9
Q1: Explain why children were used in factories. When did this end?
Q2: Which of the conditions described had the most impact on workers lives? Explain.
Q3: Why would better diets improve health and make workers more productive? 43
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Independent Learning 
French 1 – Talking about food (likes/dislikes and why) 

Diagnosis (D): Talking about food (like/dislikes and why) R A G

I can name a range of foods and drinks 

I can give my opinion about them (positive and negative)

I can justify my opinion with a reason

B S G P
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French 1 – Talking about food (likes/dislikes and why)

Therapy (T):

1. Read all the foods out loud from the vocabulary table.  Remember the CaReFuL rule 
and silent final consonants so that your pronunciation is accurate. 

2. In your Independent Learning book, write an acrostic poem using all the food and 
drink vocabulary in French. Remember that accents count as spelling. 

3. Using the vocabulary table, write a sentence in French for each of the opinion 
phrases with a reason (justification). 

Testing (T)

Test that you have understood the French you have learnt by answering the questions 
below. Do these questions without looking at the vocabulary table. If you can’t 
remember the answers, you need to go back and do some more of the ‘therapy’ work.
The grades for each question are there to help you achieve your goal. This is just a guide 
however, you should answer all questions.

Grade 1-3: 
Q1. Translate the following sentence into English: J’adore la salade verte.
Q2. Correct the mistake: Je préfère la lait.
Q3. Write a sentence in French to say ‘I like chocolates because they are sweet’.

Grade 4-6:
Q1. Translate the following sentence into English: J’aime un peu les hamburgers parce
qu’ils sont délicieux.
Q2. Correct the mistake: Je détesté le pain parce que c’est dur.
Q3. Write a sentence in French to say ‘I don’t like bananas because they are healthy’.

Grade 7-9: 
Q1. Translate the following sentence into English: J’aime beaucoup les crevettes parce
qu’elles sont juteuses. 
Q2. Correct the mistakes: Je n’aime pas le miel parce que c’est rafraîchissantes.
Q3. Write a sentence in French to say ‘I like a bit eggs because they are tasty’.
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Independent Learning 
French 2 – Talking about food (likes/dislikes)

Diagnosis (D): Talking about food (likes/dislikes) R A G

I can name 4 mealtimes and say what I eat, drink and have

I can use a range of opinion phrases

I give a justification for my opinion
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French 2 – Talking about food (likes/dislikes)

Therapy (T):

1. Using the 24 French food and drink words in your vocabulary table, rank them from 
your favourite food/drink (number 1) to your least favourite food/drink (number 24). 
Write your list in your Independent Learning book.

2. In your Independent Learning book write ten of your own sentences talking about 
your opinion, the food/drink and a reason in French. CHALLENGE: try not to use the 
vocabulary table.

3. Explain to someone in your house why there are two different words for the 
adjectives (describing words) in the vocabulary table.

Testing (T)

Test that you have understood the French you have learnt by answering the questions 
below. Do these questions without looking at the vocabulary table.  If you can’t 
remember the answers, you need to go back and do some more of the ‘therapy’ work.
The grades for each question are there to help you achieve your goal. This is just a guide 
however, you should answer all questions.

Grade 1-3: 
Q1. Translate the following sentence into English: Au dîner, je mange de la pizza car c’est
délicieux. 
Q2. Correct the mistake: Je adore les hamburgers car ils sont bons.
Q3. Complete the sentence: Je n’aime pas les fruits car ils _____________ aigres. 

Grade 4-6:
Q1. Translate the following sentence into English: Au petit-déjeuner, je prends du jus de 
fruits. 
Q2. Correct the mistake: Je mange de l’eau. 
Q3. Complete the sentence: J’aime beaucoup les sandwichs au _____________car ils
sont salés.  

Grade 7-9: 
Q1. Translate the following sentence into English: J’aime un peu les saucisses car elles
sont amères. 
Q2. Correct the mistake: Je déteste les pêches car ils sont dégoûtants.
Q3. Complete the sentence: Au goûter, je _____________ du chocolat et je trouve cela
_____________.
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Independent Learning 
French 3 – Talking about Christmas in Australia

Diagnosis (D):

B S G P

Talking about Christmas in Australia R A G

I can use the context to help me with the meanings of 
unknown words
I can use an online dictionary to find out the meaning 
of 10 words
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French 3 – Talking about Christmas in Australia
Therapy (T):
1. Read the text below and using two different colour highlighters, highlight the words 
you know or recognise in one colour and in another colour, highlight the words you can 
guess.

Testing (T):
1. Find the following French words in the text.

2. Use an online dictionary such as www.wordreference.com to find the English meaning 
of these words.
. chaleur glace

plage chanter

fruit de mer cantique

canard comme

dinde nous

Christmas day all sorts of desserts

between fruit salad

traditional meals Australians

family reunions Christmas trees

garden decorations

picnics Christmas cards
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Independent Learning 
French 4 – Using numbers 1-100

Diagnosis (D)
Using numbers 1-100 R A G

I can count in tens from 1 to 100
I can use numeracy skills to remember numbers 1-100
I can name the months of the year

B S G P
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French 4 – Using numbers 1-100
Therapy (T):

1. Write three facts about French numbers (in English) in your Independent Learning 
book.

2. In your Independent Learning book, write out ten sums using words (for example 
quatre-vingts + dix-neuf = quatre-vingt-dix-neuf)

3. Recite the months of the year in French using your best French accent. What fact can 
you give about French months? Write it in your Independent Learning book.

Testing (T)

Test that you have understood the French you have learnt by answering the questions 
below. Do these questions without looking at the vocabulary table. If you can’t 
remember the answers, you need to go back and do some more of the ‘therapy’ work.
The grades for each question are there to help you achieve your goal. This is just a guide 
however, you should answer all questions.

Grade 1-3: 
Match up

Grade 4-6:
Write out the sentence with the missing number
1. Mon père a _____________ ans – My dad is fifty-three years old. 
2. Ma mère a _____________ ans - My mum is forty-six years old.
3. Ma soeur a _____________ ans – My sister is sixteen years old.
4. Ma grand-mère a _____________ ans – My grandma is seventy-two years old.
5. Mon grand-père a _____________ ans – My grandfather is eighty years old. 

Grade 7-9: 
Correct the translation mistakes in the second sentence.
1. Mon anniversaire c’est le cinq mai - My birthday is the fifth of March.
2. Mon anniversaire c’est le premier juin - My birthday is the nineteenth of June.
3. Son anniversaire c’est le vingt-et-un février – His/her birthday is the thirtieth of February.
4. Son anniversaire c’est le trente novembre – His/her birthday is the third of November.
5. Mon anniversaire c’est le dix août – My birthday is the tenth of April. 
6. Son anniversaire c’est le vingt-sept juillet – His/her birthday is the twenty-sixth of July. 

cent 57

soixante-huit 21

quatre-vingt-onze 90

cinquante-sept 100

soixante-dix-huit 91

trente-neuf 68

vingt-et-un 78

quatre-vingt-dix 39
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Independent Learning 
French 5 – Talking about my family with a description

Diagnosis (D): Talking about my family with a description R A G

I can say 12 family member words
I can say who I like/dislike and who I get along with

I can give a description of them 

B S G P
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French 5 – Talking about my family with a description

Therapy (T):

1. Using the French words from your vocabulary table, highlight the words using THREE 
different colours. First, the words that are cognates (words that look or sound the 
same in both French and English), second, words that you find easy to remember and 
third, words that you find difficult. Write your colour key on the page.

2. In your Independent Learning book write six sentences in French talking about 
different family members with a description. Then translate them into English.

3. Make an acrostic poem with all the adjectives in French. 

Testing (T)

Test that you have understood the French you have learnt by answering the questions 
below. Do these questions without looking at the vocabulary table. If you can’t 
remember the answers, you need to go back and do some more of the ‘therapy’ work.
The grades for each question are there to help you achieve your goal. This is just a guide 
however, you should answer all questions.

Grade 1-3: 
Match up

Grade 4-6:
Complete the sentence with the missing words.
1. Mon père est aussi un peu ________________ - My dad is also a bit fat.
2. Mon ________________ est très honnête – My grand-father is very honnest.
3. J’aime ma cousine car elle _______________ généreuse – I like my girl cousin because 
she is generous. 

Grade 7-9: 
Translate these sentences into French.
1. I get on well with my mum because she is clever.
2. I get on badly with my big brother because he is mean.
3. In my family there are seven people.
4. I like my uncle Paul because he is quite strong. 

dans ma famille I get on badly with 

est très there are five people

je m’entends bien avec is very

car il est is quite

je m’entends mal avec in my family 

est assez because she is

il y a cinq personnes because he is

car elle est I get on well with
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Independent Learning 
French 6 – Talking about clothes

Diagnosis (D): Taking about clothes R A G
I can use the verb ‘wear’ for ‘I’ and ‘He/She’ forms
I can say at least 20 different clothing items
I can describe clothes using colour adjectives

B S G P
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French 6 – Talking about clothes

Therapy (T):

1. With a piece of paper (or similar), cover the English meanings for the vocabulary 
table. Say the English translations for ALL the vocabulary out loud by only looking at 
the French. Copy the words you found difficult to remember into your Independent 
Learning book.

2. Explain to someone that you live with, why your vocabulary table has three lists of 
the same colour adjectives.

3. Draw two characters wearing a variety of clothes and colour them in. Label their 
clothes in French with the colour adjective. 

Testing (T)

Test that you have understood the French you have learnt by answering the questions 
below. Do these questions without looking at the vocabulary table. If you can’t 
remember the answers, you need to go back and do some more of the ‘therapy’ work.
The grades for each question are there to help you achieve your goal. This is just a guide 
however, you should answer all questions.

Grade 1-3:
Translate the following into English:
Je porte un tee-shirt bleu, un jean gris et des sandales blanches. Je porte un short 
orange, un tee-shirt rouge et des bottes orange.  

Grade 4-6:
Translate the following into English:
Il porte un pantalon noir, une chemise blanche, une veste noire et une cravate rouge et 
noire. Il déteste l’uniforme. 

Grade 7-9:
Translate the following into French:
I am called Julie and I wear a white watch, a blue necklace, green earrings and a grey scarf. 
My friend is called Fabrice* and he wears a red swimsuit and a yellow baseball cap. 

*Fabrice is a lifeguard! 
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Independent Learning 
French 7 – Talking about frequency and when

Diagnosis (D):

B S G P

Taking about frequency and when R A G

I can say when with five different expressions
I can name five places using ‘at’

I can extend a sentence by using an adverb of frequency
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French 7 – Talking about frequency and when

Therapy (T):

1. Use all 14 frequency and when phrases in the vocabulary table, to write at least 10 
sentences saying what you wear. These should be written in your Independent 
Learning book.

2. Cover the French frequency and when phrases and say the meanings out loud in 
English. 

3. Cover the English frequency and when phrases and say the phrase in French. 

Testing (T)

Test that you have understood the French you have learnt by answering the questions 
below. Do these questions without looking at the vocabulary table. If you can’t 
remember the answers, you need to go back and do some more of the ‘therapy’ work.
The grades for each question are there to help you achieve your goal. This is just a guide 
however, you should answer all questions.

Grade 1-3: 
Complete the words
1. Q _ _ _ _  i_ f _ _ _  c_ _ _ _ 
2. À l_ m _ _ _ _ _ 
3. À l_ p_ _ _ _ 
4. N_ _ _ _ _ _ _ _ _ _
5. E_ d _ _ _ _ _ _ _ _ _ _

Grade 4-6:
Spot the translation mistakes. Correct the second sentence. 
1. Quand il fait chaud, je porte une robe – When it is cold, I wear a dress.
2. Au gymnase, il porte une chemise bleue – At the gym, he wears a blue t-shirt.
3. À la plage, elle porte des chausettes – At the beach, she wears shoes. 
4. Quand je joue au foot, je porte un maillot de bain – When I play football, I wear a tracksuit
5. Quand je sors avec mon amie, je porte un gilet et une robe – When I go out with my 
mum, I wear a waitcoat and a dress

Grade 7-9: 
Put the gaps in the correct place and translate the sentences into English
1. Engénéralquandilfaitfroidjeporteunmanteaugrisetdeschaussuresnoires.
2. Aucollègesouventelleporteunpullblancunpantalonnoiretdespantouflesjaunes.
3. Quandjesorsavecmesamisjeportedeschassuresàtalonshautunhautetuneceinture.
4. Endiscothèqueilporteuntee-shirtsansmanchesmarronetunsurvêtementorange.
5. Souventquandjejoueaufootelleporteunejupeungiletetdeschaussuresdesportrouges. 59
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SPANISH
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Independent Learning 
Spanish 1 – Talking about food (likes/dislikes and why)

Diagnosis (D): Talking about food (like/dislikes and why) R A G

I can name a range of foods and drinks 

I can give my opinion about them (positive and negative)

I can justify my opinion with a reason

B S G P
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Spanish 1 – Talking about food (likes/dislikes and why)

Therapy (T):

1. Read all the foods out loud from the vocabulary table.
2. In your Independent Learning book, write an acrostic poem using all the food and 

drink vocabulary in Spanish. Remember that accents count as spelling. 
3. Using the vocabulary table, write a sentence in Spanish for each of the opinion 

phrases with a reason (justification). 

Testing (T)

Test that you have understood the Spanish you have learnt by answering the questions 
below. Do these questions without looking at the vocabulary table. If you can’t 
remember the answers, you need to go back and do some more of the ‘therapy’ work.
The grades for each question are there to help you achieve your goal. This is just a guide 
however, you should answer all questions.

Grade 1-3: 
Q1. Translate the following sentence into English: Me encanta la ensalada verde.
Q2. Correct the mistake: Prefiero el leche.
Q3. Write a sentence in Spanish to say: ‘I like chocolates because they are sweet’.

Grade 4-6:
Q1. Translate the following sentence into English: Me gusta un poco las hamburguesas
porque son deliciosas.
Q2. Correct the mistake: Odio el pan porque son duro.
Q3. Write a sentence in Spanish to say: ‘I don’t like bananas because they are healthy’.

Grade 7-9: 
Q1. Translate the following sentence into English: Me gustan mucho las gambas porque
son sanas.
Q2. Correct the mistakes: No me gusta el miel porque es asquerosos.
Q3. Write a sentence in French to say: ‘I like a bit eggs because they are tasty’.
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Independent Learning 
Spanish 2 – Talking about food (likes/dislikes)

Diagnosis (D): Talking about food (likes/dislikes) R A G

I can name 4 mealtimes and say what I eat, drink and have

I can use a range of opinion phrases

I give a justification for my opinion
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Therapy (T):

1. Using the 23 Spanish food and drink words in your vocabulary table, rank them from 
your favourite food/drink (number 1) to your least favourite food/drink (number 23). 
Write your list in your Independent Learning book.

2. In your Independent Learning book write ten of your own sentences talking about 
your opinion, the food/drink and a reason in Spanish. CHALLENGE: try not to use the 
vocabulary table.

3. Explain to someone in your house why there are two different words for the 
same adjectives (describing words) in the vocabulary table.

Spanish 2 – Talking about food (likes/dislikes)

Testing (T)

Test that you have understood the Spanish you have learnt by answering the questions 
below. Do these questions without looking at the vocabulary table. If you can’t 
remember the answers, you need to go back and do some more of the ‘therapy’ work.
The grades for each question are there to help you achieve your goal. This is just a guide 
however, you should answer all questions.

Grade 1-3: 
Q1. Translate the following sentence into English: Ceno la paella porque es picante.
Q2. Correct the mistake: Me gusta las hamburguesas porque son deliciosas.
Q3. Complete the sentence: Me gusta la fruta _____________ agria.

Grade 4-6:
Q1. Translate the following sentence into English: Desayuno el zumo de fruta.
Q2. Correct the mistake: Bebo la carne porque es jugosa.
Q3. Complete the sentence: Me gustan _____________ los melocotones porque son 
dulces.

Grade 7-9: 
Q1. Translate the following sentence into English: Me gustan un poco las salchichas
porque son ricas en vitaminas.
Q2. Correct the mistake: Detesto las naranjas porque son amargos.
Q3. Complete the sentence: Meriendo el pollo asado porque es _____________.
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Independent Learning 
Spanish 3 – Talking about Christmas in Spain

Diagnosis (D):

Therapy (T):
1. Read the text below and using two different colour highlighters, highlight the words 
you know or recognise in one colour and in another colour, highlight the words you can 
guess.

La Navidad en España es una fiesta muy importante. Unos días antes de la Navidad 
muchas familias instalan el belén en sus casas. El belén consiste en una reproducción del 
nacimiento de Jesús en Belén. Otras familias prefieren poner un árbol de Navidad y en
algunas casas hay un belén y un árbol de Navidad. Las familias se reúnen para cenar el
día de Nochebuena (el veinticuatro de diciembre). Las familias toman pavo, cordero, 
jamón, mariscos, pescado y dulces navideños como turrón, mazapán y tortas. Los 
jóvenes y los niños beben refrescos pero los adultos beben vino.

Testing (T):
1. Find the following Spanish words in the text.

2. Use an online dictionary such as www.wordreference.com to find the English meaning 
of these words.

B S G P

Talking about Christmas in Spain R A G

I can use the context to help me with the meanings of 
unknown words
I can use an online dictionary to find out the meaning 
of 10 words

Christmas they prefer

parties Christmas Eve

important marzipan

families they drink

their houses adults

birth of Jesus wine

antes pavo

belén cordero

nacimiento jamón

arból mariscos

cenar turrón
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Independent Learning 
Spanish 4 – Using numbers 1-100

Diagnosis (D) Using numbers 1-100 R A G

I can count in tens from 1 to 100

I can use numeracy skills to remember numbers 1-100

I can name the months of the year

B S G P
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Spanish 4 – Using numbers 1-100

Therapy (T):

1. Write three facts about Spanish numbers (in English) in your Independent Learning 
book.

2. In your Independent Learning book, write out ten sums using words (for example 
noventa + diez = cien)

3. Recite the months of the year in Spanish using your best Spanish accent. What fact 
can you give about Spanish months? Write it in your Independent Learning book.

Testing (T)

Test that you have understood the Spanish you have learnt by answering the questions 
below. Do these questions without looking at the vocabulary table. If you can’t 
remember the answers, you need to go back and do some more of the ‘therapy’ work.
The grades for each question are there to help you achieve your goal. This is just a guide 
however, you should answer all questions.

Grade 1-3: 
Match up

Grade 4-6:
Write out the sentence with the missing number.
1. Mi padre tiene _____________ años – My dad is fifty-three years old.
2. Mi madre tiene _____________ años - My mum is forty-six years old.
3. Mi hermana tiene _____________ años – My sister is sixteen years old.
4. Mi abuela tiene _____________ años – My grandma is seventy-two years old.
5. Mi abuelo tiene _____________ años – My grandfather is eighty years old.

Grade 7-9: 
Correct the translation mistakes in the second sentence.
1. Mi cumpleaños es el cinco de mayo - My birthday is the fifth of March.
2. Mi cumpleaños es el primero de junio - My birthday is the nineteenth of June.
3. Su cumpleaños es el veintiuno de febrero – His/her birthday is the thirtieth of February.
4. Su cumpleaños es el treinta de noviembre – His/her birthday is the third of November.
5. Mi cumpleaños es el diez de agosto – My birthday is the tenth of April.
6. Su cumpleaños es el veintisiete de julio - His/her birthday is the twenty-sixth of July. 

cien 57

sesenta y ocho 21

noventa y uno 90

cincuenta y siete 100

setenta y ocho 91

treinta y nueve 68

veintiuno 78

noventa 39
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Independent Learning 
Spanish 5 – Talking about my family with a description

Diagnosis (D): Talking about my family with a description R A G

I can say 12 family member words
I can say who I like/dislike and who I get along with

I can give a description of them 

B S G P
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Spanish 5 – Talking about my family with a description
Therapy (T):

1. Using the Spanish words from your vocabulary table, highlight the words using THREE 
different colours. First, the words that are cognates (words that look or sound the 
same in both Spanish and English), second, words that you find easy to remember 
and third, words that you find difficult. Write your key on the page.

2. In your Independent Learning book write six sentences in Spanish talking about 
different family members with a description. Then translate them into English.

3. Make an acrostic poem with all the adjectives in Spanish.

Testing (T)

Test that you have understood the Spanish you have learnt by answering the questions 
below. Do these questions without looking at the vocabulary table. If you can’t 
remember the answers, you need to go back and do some more of the ‘therapy’ work.
The grades for each question are there to help you achieve your goal. This is just a guide 
however, you should answer all questions.

Grade 1-3: 
Match up

Grade 4-6:
Complete the sentence with the missing words.
1. Mi padre es un poco ________________ - My dad is also a bit fat.
2. Mi ________________ es muy inteligente – My grand-father is very clever.
3. Me gusta mi prima porque _______________ generosa – I like my girl cousin because
she is generous.

Grade 7-9: 
Translate these sentences into French.
1. I get on well with my mum because she is clever.
2. I get on badly with my big brother because he is mean.
3. In my family there are seven people.
4. I like my uncle Paul because he is quite strong.

en mi familia I get on badly with 

él tiene there is/are

me llevo bien con she has

porque es he has

me llevo mal con in my family 

hay because he/she is

cinco personas five people

ella tiene I get on well with
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Independent Learning 
Spanish 6 – Talking about clothes

Diagnosis (D): Taking about clothes R A G

I can use the verb ‘wear’ for ‘I’ and ‘He/She’ forms

I can say at least 20 different clothing items

I can describe clothes using colour adjectives

B S G P
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Spanish 6 – Talking about clothes
Therapy (T):

1. With a piece of paper (or similar), cover the English meanings for the vocabulary 
table. Say the English translations for ALL the vocabulary out loud by only looking at 
the Spanish. Copy the words you found difficult to remember into your Independent 
Learning book.

2. Explain to someone that you live with, why your vocabulary table has three lists of 
the same colour adjectives.

3. Draw two characters wearing a variety of clothes and colour them in. Label their 
clothes in Spanish.

Testing (T)

Test that you have understood the Spanish you have learnt by answering the questions 
below. Do these questions without looking at the vocabulary. If you can’t remember the 
answers, you need to go back and do some more of the ‘therapy’ work.
The grades for each question are there to help you achieve your goal. This is just a guide 
however, you should answer all questions.

Grade 1-3:
Translate the following into English:
Llevo una chaqueta azul, un jersey naranja y botas grises. Llevo un top negro, un 
sombrero azul y un collar rojo.

Grade 4-6:
Translate the following into English:
Lleva unos pantalones negros, una camisa blanca, una chaqueta negra, una corbata roja
y negra. No le gusta el uniforme.

Grade 7-9:
Translate the following into Spanish:
I am called Julia and I wear a white watch, a blue necklace, green earrings and a grey scarf. 
My friend is called Javier* and he wears a red swimsuit and a yellow baseball cap.

*Javier is a lifeguard!
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Independent Learning 
Spanish 7 – Talking about frequency and when

Diagnosis (D):

B S G P

Taking about frequency and when R A G
I can say when with five different expressions
I can name five places using ‘at’

I can extend a sentence by using an adverb of frequency
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Spanish 7 – Talking about frequency and when
Therapy (T):

1. Use all 14 frequency and when phrases in the vocabulary table, to write at least 10 
sentences saying what you wear. These should be written in your Independent 
Learning book.

2. Cover the Spanish frequency and when phrases and say the meanings out loud in 
English.

3. Cover the English frequency and when phrases and say the phrase in French. 

Testing (T)

Test that you have understood the Spanish you have learnt by answering the questions 
below. Do these questions without looking at the vocabulary table. If you can’t 
remember the answers, you need to go back and do some more of the ‘therapy’ work.
The grades for each question are there to help you achieve your goal. This is just a guide 
however, you should answer all questions.

Grade 1-3: 
Complete the words
1. C _ _ _ _ _ h _ _ _ c_ _ _ _
2. C _ _ _ _ _ s _ _ _ _ c _ _ m_ n _ _ _ _
3. E_ l_ d_ _ _ _ _ _ _ _
4. N_ _ _ _
5. P_ _ l _ g _ _ _ _ _ _

Grade 4-6:
Spot the translation mistakes. Correct the second sentence. 
1. Cuando hace calor, llevo un vestido – When it is cold, I wear a dress.
2.En el gimnasio, lleva una camiesta marrón – At the gym, he wears a blue t-shirt.
3. En la playa, lleva calcetinas – At the beach, she wears shoes.
4. Cuando hace frío, llevo un abrigo. – When it is cold, I wear a scarf.
5. Cuando salgo con mis amigos, llevo un chándal - When I go out with my friends, I wear 
a watch. 

Grade 7-9: 
Put the gaps in the correct place and translate the sentences into English
1. Porlogeneralcuandohacecalorllevounagorranaranjayunachaquetadeportivaazul.
2. Enelcolegiosiemprellevaununiformenegroyrojo.Nomegustamiuniformeporqueesfeo.
3. Cuandosalgoconmispadresllevounacamisetasinmangasverdeconunacinturagris.
4. Enladiscotecallevapantalonescortosyzapatillasdedeporteamarillas.
5. Nuncallevazapatosdetacónporquesiemprellevosandalias.
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